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Introduction 


The ambition of UNESCO is to carve out equality* equity and world 
peace in the humanistic frame. It calls for the removal of disparities at 
all levels, in the world situation, more so from the minds of human beings. 
Inter-regional disparities and disparities within the regions have become 
the subject matter of constant enquiry at the international levels. 
Countries within the regions are getting engaged in the exercises to 
identify and eliminate country-wise disparities and inequalities. Action 
for the removal of these disparities is also being looked into in the same 
approach. Removal of disparities, if, is the first part of action, the 
second one is to create positive conditions wherein equity is established 
in the same humanistic frame. A 'better quality of life' is the slogan for 
the international community so as to arrive at necessary conditions for 
international solidarity and world peace. 

Sex-differentlals based on gender-roles have been a constant 
factor, all the world over, and through the annals of human history. These 
differentials have been a source of constant disturbance to an equitous 
situation, in the world of work at 'home', in the world of 'work' and in 
the 'world view'. Qualitative differences, however, have been the results 
of an inter-play of matriarchal and patriarchal set-ups in various 
combinations; the fact remains that all societies have failed to recognize 
the difference between the sex-role and gender role. 




The situation has Implications for all levels and for all 
categories ot human organisations; It has the highest demands from that 
sector which would be able to generate force for the changed 'world view' 
to come into operation. What the fingers 'do' gets reflected by the 
'minds'. Equal opportunity for the participation of both the sexes in the 
world of work, at home and outside, therefore, could create the atmosphere 
for the change in the wultenschaung. Constitutional and legal rights, on 
the one hand, could ensure equality of opportunity in all work and all 
property, it comes up as a function for the educational system to prepare 
the human resource so as to cash upon the rights. Sex-stereotypes are the 
negative formulations, militating against the positive operation of these 
efforts towards human resource development at all levels. 

There are universals in sex-stereotypes and cultural 
ramifications and variations for different groups of human populations* 
UNESCO has designed a 'Regional Guide' for South East Asia to identify and 
eliminate sex-stereotype in and from educational programmes and textbooks 
of the region. 

This is the thrust of the guide prepared. Definiing stereotypes 
and sex-stereotypes; giving indications for a method to Identify sex- 
stereotypes and finally suggesting alternative strategies for the 
elimination of the same is the scope of the guide. 

The work has limitations. First hand information on the 
societies in these countries and a study of their textbooks could not be 
undertaken. It gets limited to secondary sources and interviews with some 
knowledgeable people in the area, only. Second, a guide of this type needs 
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being developed in a group of experts from the countries in the regloua 
With these limitationsj, the write-up has been prepared on the basie of the 
'Indian Experience' and it is suggested that similar efforts, if made, at 
the respective national levels, could enrich our reportoir on the subject 
along with generating scientific temper In and amongst their educational 
planners, administrators and teachers at all levels. A feed back from such 
exercises would be an International gain in the context* 

The Unesco objective in working for this guide, shall, however, 
be achieved if, this guide is utilized for developing meaningful scrultiny 
and orientation programmes in the region and hy the countries. 
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CHAPTER 1 


SEX-STEREOTYPING IN SOCIETY 




CllAPTliR 1 


1.1 On any aapect of society, a Regional guide has to, more or less, 
accept the homogeneity In formations^ diversities can be taken 
care-of at a later stage. Historically, almost all the countries 
in the region are specifically oriented to a post-colonial era. 
After achieving independence, efforts for national identity and 
eccfnomic development are the desired goals and these societies. 

1.2 Unesco approach is to help them strengthen their efforts in such 
directions particularly from the point of view of social 
development for world peace. All the sub-systems of these 
societies are, therefore, expected to work in line with the 
thinking that world peace has to be wrought in the minds of men. 

1.3 Thought processes, in these societies, are taking on the line 
provided by the constitutional provisions existing in these 
polities^ but they have a pull factor of existing cultures and 
norms in their societies. Education is a process whereby the 
transference function of existing knowledge is achieved and in 
the process, new frontiers of knowledge are created as well. 
Thus, it has both a conservative and a liberating purpose. 
Existing structures have provided for practical programmes for 
the purpose. However, it is desirable that, from the point of 
viev; of Human Rights and World Peace, these structures are 
analysed so as to let the climate change in the process. 

1.4 There are stereotypes, racial, religious and cutural; but, the 
one most universal ad basically of the same nature, is sex- 




stereotype existing in society in general and particular society 
in particularj and, finally, it gets fedbacfc to educational 
prograiames and textbooksi. 

1.5 'identification of Sex Stereotypes in educational programmes and 

textbooks implies that there are sex stereotypes existing in the 
educational programmes and textbooks. Identification of sex- 
stereotypes from educatonal programes and textbooks implies the 
reflected stereotype from the category for the society. 
Consequently, the idea is to find a method for identification of 
sex stereotype and to see how the identified sex-stereotype gets 
reflected back to society in general and to a particular society 
In particular. The whole approach for method is in a systems 
model wherein existing sex stereotypes come to the educational 
programme and textbooks. From here they get fed into society 
reinforcing what exists in general and in particular. Again, 
they are fed back to educational programes and textbooks. 

1.6 The present guide Is an effort to help the educational planners, 
the curriculum framers, the teachers and administrators in 
identifying sex-stereotype in the educational programmes and 
textbooks in their respective countries in the region and also 
try to decide the modus-operendi for the elimination of the same. 

Stereotype and sex-stereotype; 

2.1 ^" ^rejudiced attitudes towards any group are often justified and 
reinforced by stereotypes^, generalized and value-laden 
impressions, that people of one group use to characterize those 
of another. These stereotypes are generally used for ethnic 




groups. Equally strong is the uss of stereotypes for groups that 
are sex-wise differentiated. 

It is valuable to recognize that stereotypes arc any culturally 
shared beliefs. These beliefs result into predictions which are 
probability statements about the likelyhood of each of the 
relations^.They should become modified with additional 
information about the specific other with whom one is 
interacting. But, speaking about the interaction pattern in 
stereotype way^ the interaction is predisposed to get into the 
determined pattern. Value laden statements expressing attitudes 
are positive and negative. 

In the long run the most functional stereotypes are the ones that 
are most accuidte. Higher value accorded to educated group is a 
positive one. Inaccurate oterootypes are generally negative 
value loaded and, like all other inaccuracies of expectations, 
bring with them two related problems. First, one is most likely 
to distort another's actions to fit the stereotype. Secondly, 
the expectation itself can be a determinant of eliciting the 
behaviour in another. For example, the inaccuracies that arc 
stereotyped for actions are a reflection of the mask on the 
personality of the group. 

In the long run culture also grows and changes by orthogenic and 
exogenic interactive forces. The role of a stage actor changes 
because of the orthogenic change indicated in film acting. 
Further, exogenic forces like the media for which one is acting 
also makes the difference. These forces have to supplement, 




support^ modify, and change the erstwhile accurate stereotypes, 
otherwise the whole dynamics of societies will get thwarted or 
sabotagedo Also, if there are cultural determinants, cultural 
lags have to be minimised in the interest of culture flow and 
cultural rejuvinatioHo 

^ Sex-stereotype, by analogy, means the identification of sex with 
the roles performed by the same. These stereotypes condition the 
whole system to an extent that they are reflected in the sub¬ 
systems, as wello This stereotype manifests itself differently 
in situations like education, training and employment. 

Conviction of their own degradation in a society are transferred 
by teachers, in case they are females, in statements such as, 
"you are only a girl." Teachers and mothers discourage young 
girls from scientific and technical studies. These girls are 
further influenced by the illiterate women who prepetuate sexual 
segregation and diminish considerably thh intellectual horizon of 
young girls. Further textbooks depict vTomen solely in their 
roles as house-wives, family routines or, at the most, in other 
stereotyped professions like nursing and early childhood 
teaching. Being less familiar with the world of technology, 
majority of girls turn to literary fields and thus, is 
perpetuated the sex-stereotype where technical and scientific 
education remains a male oriented educatioHa 

Thus, in the final analysis, sex-stereotype existing in society 
is reflected through educational programmes and textbooks to 
reinforce the stereotype and to the detriment of men and women 
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equally in development process. Women continue to be confined to 
low productivity fields while getting simultaneously displaced 
from the industrialization of the activities originally part of 
home production. 

Finally, one can say that the whole process is and gets reflected 
in educational programmes, all in the stereotype sex segregation, 
perpetuating the model that could have been in the early days of 
human history, a simple design of division of labour. 
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CHAPTER 2 

EDUCATION AS A SUB-STSTEH OF THE SOCIAL SYSTEM 
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CHAPTER 2 


2«1*1 In the context specific^ it Is desirable to understand social 
system in an action frame of reference* Interaction of 
Individual actors takes place under conditions that it is 
possible to treat such a process of interaction as a system* The 
situation has been defined as consisting of objects of 
orientation 9 so ttiat the orientation of a given actor is 
differentiated relative to the different bbjccts and classes of 
them of which this actors situation is composed of* 

2el«2 It is convenient^ in action terms, to classify the object world 
as composed of three classes of Social, Physical and Cultural* 
Objects Ego, action or collectivity whicn is treated as a unit 
for the purposes of the analysis of orientation belong to the 
class of social objects. Physical objects are empirical enltles 
which do not "interact" with or "respond" to ego. Cultural 
objects are symbolic elements of the cultural tradition, ideas or 
beliefs, expressive symbols or value patterns, so far as they are 
treated as situational objects by ego and are not "internalized" 
as constitutive elements of the structure of ego's personality. 

2.1.3 Reduced to simplest possible terms, a social system consists in a 
plurality of individual actors interacting with each other in a 
situation which has at least a physical or environmental aspect; 
actors, who arc motivated in terms of a tendency to the 
optimization of gratification and whose relation to their 
situations, Including each other, is defined and mediated in 
terms of a system of culturally structured and shared symbols. 




2.1.4 


Thus conceived, a social system is only one of the three aspects 
of the structuring of a concrete system of social action. The 
other two are the personality systems of the individual actors 
and the cultural system which is built into their action. 
Although all the three have to be considered together in a 
framework of action, without personalities and culture there will 
be no social system. 

2.lo5 Recruitment by biological reproduction and socialization of the 
oncoming generation become essential aspects of such a social 
system. A social system of this type which meets all the 
essential pre-requisites of long term persistence from within its 
own resources, will be called a society. It is not anithetic to 
the concept when interdependence of societies is accepted, but it 
should contain all the structural and functional fundamentals of 
an independently subsisting system. 

2.1.6 Essential components and points of reference for analysis of 
social systems as such come to be organized through the 
instltutionalizaion of roles. These tend to get stereotyped 
under certain conditions, as explained in Chapter I, specific 
role sets belong to specific Institutions. It may rightly be 
said that every actor must have immediate gratifications and 
accept discipline, so must every role both provide for pursuit of 
private interests and care for social interests. All societies 
have been depending upon processes of socialization. This 
process is in built in a social system. However, education which 
is a complete system in terms of components, has to be a 
dependent one on the culture and physical environment of the 




social system. Obviously, it tends to become a sub-system of the 
social systemo 

Education is also expected to be an interventionist in the 
situations, as they are, from the futuristic point of viewo Each 
society decides its goals at a point of time, and education 
drives towards those goals by careful planning and orienting the 
transmitters to those goalso At such junctures, in human 
history, education has played the role of 'supra-system', the 
brain in the living systems« Not only it plays up the goals but, 
simultaneously, tries to analyze the situations that are 
impediments to the achievement of such goalsa If today "equality 
of opportunity for all men and all women In all walks of life to 
enable them to participate equally in the development of the 
society (in particular and in universal)" is the goal, education 
will have to be taken also as the supra-systemo Education shall 
identify all that militates against the goal both outside 
educational sub-system and Inside educational sub—systenio As an 
interventionist, educational sub-system will design as briefly, 
simply and functionally as possible, how to structure and to 
eradicate the sex-stereotypes,/ identified^ 

Seeing the systemic phenomenon like autonomous and still 
interdependent, it is necessary to find out where Interdependence 
vis^a-vis sex-stereotyping emanents from. These are the 
universals in sex-stereotypinga The biologically determined 
phenomenon of human categorization Is based on sex. 7et, as 
history has changed sides, from matriarchy to patrimarchy, there 




have come up gender role determined sex- sLcrootypc* wlrb arc in 
operation universallyip These stereotypes have done uniform 
injury to the cause of the development of human potential in the 
absence of equality of opportunity- This fact has to be examined 
in some of the universal sex-stereotypes- 

2.2«2 The whole question, in human societies, is dominated by the 
stereotype that men can think and be; women can do and, in the 
process, forget about themselves- It is almost a mental 
construct of the type which conteruts all interaction processes- 
There is no scientific or biological explanation for it; yet it 
reflects itself in all the societal functioning, including 
decision making process, from home to world at large- 

2-2-3 In the realm of self perception, women are submissive and 
delicate; men are aggressive, strong and hardly- For an onward 
march to democracies in the world, how baneful the impact of this 
self-perception could be, is not to be guessed- In all political 
processes and participation, equality, aspired under democracies, 
gets thwarted; thereby, women tend to be out, whereas men 
continue to dominate the scene- 

2-2.4 Taking stock of the couL radio t'f on inhcrout -in il»o cca 

based on the criteria of emotional expression, it is universally 
highlighted that male's is controlled and female's is an effused 
display- It creates difficlties for men in mental - health 
terminologies; besides running the risk of laisplaced emotions in 
terms of sex-gratlficatiorio Female sex role under the stereotype 
does have positive components, such as nurturence and warmth; the 
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lack of it gets nurtured among boys, making half of the society 
incapable of working for peace, at all levels; dependent on under 
standing and cooperation. In most of the preliterate societies, 
on the otherhand, one finds cxuberence in emotional expression by 
both the sexes equally in life, personal and communaL 

2*2o5 How should men and women carry themselves, is also stereotyped 
and in degrees of variations applied universally. Fast and quick 
vs slow and soft tempo for males and females gets strengthened 
after adolescence, and in the final analysis, starts affecting 
the personality growth and development, How a girl is expected 
to walk, sit and talk and interact, especially with reference to 
the opposite sex is the outcome of this stereotyping, 

2*2.6 In all the patriarchal societies, fidelity, as a high premium 
value for women as compared to men, is a sex-stereotype. From 
this emerges a very specific situation whereas against men's 
world around, a woman has to have a man to protect her. In tlds 
sense, for security the vice-versa is only partially true for 
men. Inequality gets knit into the situation to the extent 
culture - specific norms for marriage, divorce, widowhood grow on 
the sex-stereotype, denigrading female to Wrriage a must' 
motto, divorce by woman a difficult/impossible situation and 
widowhood the worst curse, This denigraded status makes the 
birth of a female cliild an occassion for less rejoicing than that 
of a male child, All that follows is the universal socialization 
for males to a chauvinistic role, deterimental to all equality in 
marriage and family life, ultimately. 




2.2o7 


Socially follows the reflection of all these sex-stereotypes in 


the world of work, both inside homes and outside. Skilled, 
remunerative, high status decision making jobs are manned and 
women get confined to hard - including hardy - laborious, 
drudgery involving, routine and long duration jobs, only. The 
inherent contradiction in the sex-stereotyping is explicit over 
here when 'delicate and emotionally not so controlled females' 
are expected to work for just the opposite settings. However, 
this sex-stereotyping is universal; its ramifications may vary 
from culture to culture in the work situations available. 

Culture specific sex-stereotypess 

2.3.1 The quest is now to identify sex-stereotypes in different states 
not as a political unit but as a national unit. While taking 
nations as units one will have to go by universals in a 
particular nation, dependent on dominant clture. Like in India 
and Hepal Caste being a dominant cultural feature, one could go 
about identifying the caste categories in their hierarchy and lay 
down organizational patterns therein to identify sex-stereotypes. 
This tends to be one of the difficulties in picking up cultural 
constructs and, on that basis, hypothesize. Redeeming feature 
is, on the other hand, another possibility of identification of 
the sex stereotypes in groups of population such as urban, seml- 
urban and rural; educated, literates, neo-literates and 
Illiterates; agricultural workers, workers in small industries, 
large industries and enterprises; and finally amongst the 
scientists and technologists. While studying the existence of 
sex-stereotypes, one could be futuristic when all these societies 





are seeking for a scientific temper to emexgeo Aspiration and 
action for a better quality of life, in a futuristic design, will 
have to leave the traditional framework even for the 
identification purpoaes4 Situational studies on the 
wultenchaung , world of work and social interaction would, more 
authentically, reveal the operation of sex-stereotype, both for 
the macro and the micro picture, as it has to emerge. Just to 
illustrate, the 'Mother Goddess' cultural construct of the Indian 
Society and worship of goddesses in one form or the other would 
not reveal both the sides of the picture. In and for action 
programme, it would be interesting to note that girls get names 
in the goddess of learning and kept illiterate because of one or 
the other sex-stereotyping, along with poverty; poverty keeps 
boys also away from education, though. 

2.3.2 Simulatneously, in the sub-groups in a nation it would be equally 
cogent to identify the existence of such sub-culture constructs 
which assign a mythical position to a category of nuns who have 
to relinguish all their social functions. The mystification of a 

t 

Sanyasi or glorification of an ascetic are features to be 
identified for sex-stereotyping. The super-man , a male or a 
female, operating with the group of a population could be using 
all sex-stereotypes, and would still be venerated. Since an 
attack on sex-stereotypes is analogous to other steps for the 
development of scientific temper, this grass-root exercise should 
be undertaken, in the respective situations. 




CHAPTER 3 


METHOD OF IDENTIFYING SEX-STEREOTYPE 




CHAPTER 3 


S.lol Each social system maintains itself as an empirical entity. 

However, there exist orthogenic change mechanisms, that let the 
system persist on. At times there are lags which require 
exogenic force to engineer and activate change. Such is the 
situation for sex-stereotypes which have to undergo a change in 
all societies, especially the ones we are concerned with. 

3.1.2 stereotypes are consensual beliefs and assumptions abut the 

characteristics and personality traits of men and women. Sex- 
role stereotypes often do not make allowances for individual 
differences within the sexes. Based on an individuals physical 
identity as male or female, people will frequently make 
assumptions about that individual without having any other 
information. ^ 

3.1.3 Society tends to emphasize group differences and to Ignore 
evidence that does not support existing stereotypes. 


3.1.4 .^^tereotypes sometimes develop, based on the observation of real 
differences between groups - like men are predisposed to be more 
aggressive than women^ and then these differences become 
exaggerated beyond the original evidence. 


3.1.5 Other stereotypes appear to have been false and inaccurate from 
inception and have no basis of under lying truth. An example of, 
such stereotype is the notion that has persisted throughout 




history that men as a group are superior to women as a group in 
intelligence, even though this is not, and has never been the 
casoe 

3*1 o6 -^When stereotypes limit the potential of some members of society, 
they can be damaging and destructive to all members of that 
society 

3.2.1 The task is to identify these stereotypes in society in general 
and a particular society in particular. Each society in general 
should develop a sex-role questionnaire to examine the sex role 
stereotypes, on bipolar characeristics. Personality traits such 
as aggressive, independent, dominant, active, competitive, self 
confident, gentle, sensitive, emotional, expressive, neat, 
tactful etc,, in clusters can be made out of responses and that 
can lead to a disclosure of society in general. In the cited 
study characteristics assigned to men form a cluster of related 
behaviours, including cvjipetence, rationality and assertiveness. 
The valued traits for women form another cluster reflecting 
warmth and submissivencss. 

3.2.2 Such cluster would reveal the sex-stereotypes existing in a 
society in general form of personality point of view. Another 
instrument has to identity performance stereotype in the interest 
of skill development on the basis of talent, and not stereotyping 
the skill as masculine or feminine. This instrument is to be 
designed in a format of various skills, irrespective of the 
notion as to who perform at a particular skilled job. Skill 
shall be identified on the basis of jobs. Stereo-typing shall 




emerge out of the study. The loLoO. study has revealed that 
women are generally working on low-sikll jobs and world over. 
The stereotype in the society in general could emerge* This will 
also disclose the stereotype operating against women to find 
placement under higher skill jobs, the absence of which is to the 
deteriment of the society in general. 

Particular stereotypes operating in a particular society have to 
be identified in a different framework. Family, peer group, 
school, teacher, mass media, adminlstration, specially the law 
and order agencies have to identify the stereotypes. It is 
difficult to get this identification done without apprising the 
consultants with the theory concerning sex-stereotping. Approach 
to consultative group has to be developed, both with a 
perspective of illucidating the concept, and illustrating it from 
the society in general. Approach paper must also highlight the 
national goals and international goals, so as to help 
identification of sex stereotype, that operate against them. 
This approach paper is now ready to be shared with knowledgeable 
parents, community leaders and others as suggested above. 

A Workshop to identify sex-stereotype that militate against 
national and international goals could be convened at this stage. 

Equal number of men and women (not morethan 40) may constitute 

Q 

the group."^ 

Categories from which the group may be constituted are; 

1. parents and gaurdlans from effective members of school 
associations of parents & gaurdlans; 




2n teachers I educational planners and roimsellorsj 
3« lasers, social workers and political leaders; 

4o medical and health workers (SPM) and 
5. engineers and enterpreneurso 

The approach when discussed, tasks must be specliied and groups 
must be formed on the basis of individual preferences to work 
for; 

- identification of sex stereotypes at home, 

identification of sex stereotypes at school, 

identification of sex stereotypes in coimiiunlty, 

identification of sex stereotypes in the world of work and 
employment, and 

identification of sex stereotypes in power and authority in 
the society in particular. 

3.3.1 ^^Content analysis of textbooks, children's literature and mass- 

media soft ware is another method adopted by most of the 
countries of the west^ in order to identify sex-stereotypes. We 
feel that identification through an approach could precede 
content analysis with the inventoryc On the one hand, this 
method would supply an identification base-line| and when 
supplemented by content analysis, on the other, help 
strengthening the instrument which will be required to develop 
instructions to evaluators for elimination of the same from 
educational programmes and textbooks. ^ 

3.4.1 This section will deal with educational programmes; how to 
Identify sex-stereotypes In each one of them and how to gear up 
for elimination of the same there-from. Educational programmes. 
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In these countries are broadly categorized under formal and noa- 
formal terminologies. Formal prograratnes extend from early 
childhood education to higher education in colleges and 
universitiesj including ^rocational and technical education. Non- 
formal^ educational programmes at all levels Include from basic 
literacy, numeracy and general awareness programmes, with target 
groups as early age groups; adults; continuing educational 
programmes and extension education programmes. 

Sex-stereotypes operate right from the stage of educational 
planning. No programme should neglect the question of timings 
that do not suit women, and should guard against, also, a 
programme directed such, that it consldprs males end females 
working for stereotyped s-itustlons. On the one hand, it 
militates against the objectives of a parti ml nr programwia 
has to be bias free, on the other hand it perpetuates the 
existing stereotypes. To illustrate the fact, is a situation 
where adult education is to be considered* Women's role in 
societies is normally considerud keeping borne and rearing 

up children. If at the planning stage, also, this continues to 
be the considered stereotype, women will be kept away from 
socialization in the changing world, where l tout 

peace and egalitarian aocial rvpmen-t mndpl s have to be on the 

anvil. Also, If adult men are continued to be stereotyped as 
workers outside home, the entire educational programme for them, 
if planned accordingly, will upset the futuristic goals of making 
homes one productive unit, instead of consumer units, in the 
developing countries. For educational administration main 
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difficulty emerges from the fact that people of little and, at 
times, no idea of how much women's education can benefit a 
community, get into as decision makers. It should be regarded as 
essential in any over all development plan, carried out at the 
national level to see that people understand the advantages of 
women's education, at all levels, especially the adult. 

UNESCO study on the equality of access of girls and women to 
education, in the context of rural development, highlights the 
fact that the way of life and work of men and women in rural 
areas is of a less specialized character, than of town dwellers. 
This also means that educational projects designed for rural 
environment have not to perpetuate sex"Stereotypes as reflected 
from, and, in urban settings. 

Educational planning and administration in each of the countries 
shall identify "typically women's subjects" and "typically men's 
subjects". These are stereotypes which do not let girls and boys 
share educational opportunities, equally. This has to be taken 
care of, especially, while deciding stipends and fellowships. 
They are not merely a form of financial assistance; they help 
people to deepen their knowledge, enable people to develop 
potential talent of recipients, yet to be discovered, offer them 
the opportunity to establish new professional relationships and, 
very often, constitute an important stage in career development. 

Educational planning and administration has to, specially, gear 
itself to include women in science and technology, and reduce the 
sex-stereotyped participation gap. Not only more and more women 




have to be allowed participation by mitigating the impact of 
negating factors existing in a society, experience, in 

l 

contradiction to stereotype, has shown that women are as gifted 
as men for scientific work, herein lies the major quest in each 
of the South and South East Countries. 

Educational Programmes 

3.9 There is some difficulty in identifying educational programmes, 
Several projects like population education, productivity 
education, environmental education, education for the talented, 
education for handicapped, remedial education, adolescent 
education, and education for the old are constantly being 
identified as educational programmes, It is considered view that 
these projects tend to multiply with fresh thinking on education 
according to emerging needs. Por this report I have considered 
them as "Projects" and not educational programmes. 
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Under educational programmes we take note of as - Formal, Non- 
formal and Functional literacy. Since Text Books concern all of 
these programmes, it is proposed to discuss method of 
identification in the programmes first and then look into the 
textbooks. 

\ 

For each one of the educational programmes, there are stages in 
its development. Identification of the target group is the 
first. It is followed by administrative machinery which is 
specificaly designed for the programme. Third step is to devise 
a curriculum, and as a fourth step, 
teacher/lnstructor/facilitator has to be oriented. Development 
of teacher guides is the fifth; the delivery of the programme is 
in a frame of try out and actual Imlementation is co-terminus 
with the fourth step. Evaluation of the programme has been 
universally recognized as a must, to run through the whole 
programme, and try out of materials and methods is knit within 
the programme. Final stage is feed-back according to the 
evaluation reports, and this is as Important as any other, in the 
context of the present study. 

Each country having Identified its sex-stereotypes from culture 
and society, in the world of work, will get set to identifying 
them educational programme-wise. 




PROGRAMMING (3.10) 
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From figure 3o9 one has to pick up each one of the educational 
programmes* These educational programmes have to he evaluated on 
different tools» depending on the target group, for identifying 
sex-stereotype* To illustrate, let us take functional literacy 
programmes* Adults, men and women, in this case are Involved in 
one or the other type of world of work* This world of work is in 
the wrangle of sex-stereotypes. In building construction work, 
for example, women have been stereotyped for load carrying and 
breaking stones. Adult literacy will have to identify this 
stereotype, and functional literacy programme will have to look 
into skill development for artisan type performance by this 
target group* 

3.11*2 Besides taking the identified sex-stereotypes, for negating their 
Impact, new stereotypes that grow out of educational programmes 
have to be identified. Studies show that pregnant women as 
mothers of daughters are happier than mothers of sons. Strong 
preference for male child provides a demonstration of sex- 
stereotypes. Fathers, typically, refer to their new born 
children with greater stereotypical expectations than mothers* 
They expect their sons to be aggressive and athletic and their 
daughters to be sweet, pretty, fragile and delicate, depite their 
future prospects in the world of work, where as participants they 
are more likely to do heavy jobs, depending on the socio-economic 
group to which they belong to. Another sex-stereotyping that 
exists in the functional literacy group is based on general 
perception in all societies. When a boy is born people do not 
predict what he would be doing, twenty five years later. His 




Individuality has not to be considereda Girl is expected to 
become a wife and a mother, specially in the countries, a dutiful 
daughter-in-law, and all other ambitions are expected to be 
secondary. Males are discouraged from developing certain 
desirable traits such as sensitivity and nurturance. A programme 
of functionaJ liteiacy has to identify the existence of these 
stereotypes and work for minimising their impact. 

Functional Literacy 

3oll»3 Most of the target group are parents and handle boys and girls. 

Studies (Maccoby and Jack]in, 1974) conclude that boys and girls 
are apparent!y more similar to one another than they are 
different and that they share many fundamental needs and 
abilities. Functional Literacy programme must identify if there 
are any stereotyping existing in the piogramme, that are against 
such newly emerging educational norms. Also, there are fairly 
well established eex-differences existing, that have been 
recognized by researches and may be present by perception in the 
adult group. Girls are dcvelopmentally ahead of boys at birth, 
and this advantage continues throughout childhood. Tliis advanced 
development, probably, accounts for the fact, that during infancy 
and childhood girls have greater verbal ability than boys. It is 
also well established and recognized that males are more 
aggressive thr.n females, beginning as early as age two years when 
social play begins. From early ages, other males are primary 
targets of aggression with females less often chosen as victims. 
This might differ for different cultures. However, these 
findings do not indj cate that girls are submissive. 
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Investigators have found that girls are socialized to use more 
subtle forms of aggression than boys such as verbal assaults or 
interporsonal rejection. But they are no more likely to withdraw 
under attack than boys (Feshbach and Feshback 1973). Thus 
stereotyping has to be identified for adult learners. 

3«11.4 This group is socializing the younger generation which is to live 
in a different world after 25 years. This futuristic perspective 
will help identification of sex--stereotypes in the programme 
itself. If future men and women have to participate in the 
development of these nations, there is a strong case for such 
identification through all the stages of the programme, 
particularly, when the component is general studies and 
environmental studies for functional literacy. World of work 
segregates the workers on the basis of sex-stereotypes. This 
segregation will reveal the nature of stereotypes and the 
programmers will have to look into the specific situations. 

3.11,5 Apparently in the societies in South and South East Asia, it is 
the father who is specially likely to treat the children of the 
two sexes differently, and extremes of affection or authority 
from the father may have marked effects on cildren. Girl is 
considered to be ^parayadhan^ - someone elses property - and when 
fathers exhibit high degrees of nurturance and protectiveness, 
while interacting with their daughters, it can influence the 
development of dependency and over-socialization in their 
daughters, istead of the qualities of Independence, initiative, 
and self-sufficiency that they Instill into the behaviour of 




their sons* 


3.11«6 Another stereotype to he -ifleTitlficd -Iq lank of social worth and 
recognition of a daughter in the house-*hold which in the final 
analysis puts boys in the stereo-tpe of commodities to be bought. 
Existence of dowry/bride price In practice is a sex-stereotype 
whereby a girl is somehow bought by bargaining; or girl, being 
recognized as a potential contributor to the economy of the 
family of accretion, is the stereotype, and is literally sold off 
by bride price, and like situations of life have to be 
identified. If these practies are found into operation, a 
functional literacy programme has to be redeemed off the 
stereotype. There Is a possibility of rc— inforcing these sex- 
stereotypes when the need base of the adults who are being 
addressed to in the programme is the only consideration. 

3.11o7 There is another sex-stereo typing in operation in the countries. 

Single woman, divorced or widowed has a stigma, and that tells 
upon the socialization process of the offsprings, if any. Sex¬ 
stereotyping has also the GleraenL of ilUicule Toj. 

In functional literacy, this situation needs identification. If 
functional literacy has to satisfy the demands of the future 
society in these countries, it has to become liberated. Over and 
above, that, the projects on popultion education can take care of 
the idea of contribution of bachelors, both males and females, 
towards control on population growth, and do away with stigma. 
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3.11a8 Logically, for this target group, the very question of rise in 
the age of marriage, which is stereotyped in these societies as 
quite early for girls, is to be identified* The moment this 
group tries to get the futuristic perception of educational 
requirements, equally for boys and girls, there is possibility of 
elimination of the specific sex<-8tereotype« Our experience shows 
that wherever girls have been put under education, the logical 
outcome has been the upgrading of the age of their marriage. 
Further the most sensitive and expolosive situation arises out of 
the sex-stereotyping that emanates for married girls whereby they 
loose all rights in the family of birth, after marriage. Laws 
are being framed in our cuntrles to decree equal rights of 
daughters with sons in the family property. Still there is a 
strong case for identification of the stereotype for legal 
literacy to the adult learners. Social protection being still 
not guaranteed, for a daughter in trouble, her parental home 
should be her security in tne region. This is Interconnented 
with the question of dowry and bride price Intrlnstically, and, 
by the time new social norms are created, out of share of 
daughters in property, functional literacy programmes will have 
to cater for that. 

3.11.9 Finally, the principle of equal participation of boys and girls 
in all walks of life in the development of the nations, calls for 
identification of sex-stereotypes that militate against the 
objective. Adult learners have to be cautioned against existing 
stereotypes. Women are nervous and would scream at a mouse, men 
are brave, is a sex-stereotype very common in all these 




societies. It has to be identified in the programme, so as to 
help fresh thinking germinate, in the interest of allowing the 
younger generation getting socialized with equal vigour, in both 
the sexesp Tn certain groups of population, the stereotype 
operates in the opposite wayj that men are nervous and Idlers; 
women are strong and hardy* This has also to be identified for 
the same purpose, and will be specific for cultures and 
societies. 

3*llal0 Last but not the least, could be culture specific stereotypes 
which have to be identified for each target group, and if 
functional literacy has to catch up with emancipatory goal for 
the goup, in a frame work of equal opportunity for equal 
participation, this process of identification has to go on, along 
with the programme althrough. Instructors need orientation in 
this direction; a comprehensive inventory of stereotypes may only 
defeat the prupose by either introducing the target group to 
unknown and non-existent sex-stereotypes, or, fail to enrich the 
inventory for the purpose of eliminating them as a remedial 
measure. This target group is responsible for socialization in 
the family. 


Non Formal 

3.12.1 As we see from the discussion in earlier part, and stages in the 
non-formal group, it is quite different, and to a great extent, 
beyond the functional literacy programme. The target groups over 
here vary from out of school population of children, adolescent, 
and in some cases, adults in ''open school'', where they are 




participating, already^ in the world of work, on a whole time 

basis. As sn^.h this programme intends covering the population 

which, for on-^ or tie othor socio-economic reasons, is not able 

to get into tli^*^ formal proEy/ramme. Indian experience is to design 

stage wise conden^^ed teaching-learning material for the 

programme, which is based on the formal programmes of elementary, 

middle and secondary stagesa Difference is only in terms of the 

delivery mechanism and timings for the programme. Stereotypes, 

in this category of educational beneficiaries, are likely to 

operate when the programme is woven around the six areas: 

i) natural and physical environment, 
li) social environment, 
iil) vocations, 

iv) reading 

v) writing, and 
vl) numeracy, 

and problem centred materials are framed on the basis of "needs 
of the beneficiary". The approach in thp cdnr^tinnal context Is 
integrated one, 

3.12.2 Another depar-ure from the formal system is in the form of 
condensing the total material, as per the limitations of time and 
resources, by a process of qualitat-ve crind^^nRntion^ in the 
logic of the utility of a sort story as a subs'^titute to a novel, 
for the busy uasinebsman I'l' an administrator, in the fast life 
style. The identification of sex-stereotypes in an over all 
programme has to be like microscopic examination. A short 
sentence, a short story, a situation is likely to carry a sex- 
stereotype to only reinforce the stereotype transferred in the 
process of early socialization, and by the peer group. 




3el2o3 The most influential enforces of all roles during adolescenece 
are the members of the peer groupc These groups encourage 
activities which are typically contents for sex-stereotypes. 
Acceptance by the peer group entails conforming and subscribing 
to the values and goals of the group, and deviance is punished 
by the threat of withdrawal of support and friendship. The 
Impact of peer groups becomes obvious during adolescence 
especially to parents and other adults, even though the 
adolescents chemselves may not be aware of the extent of the 
influence of the group on their behaviour. 

The pressures for conformity to peer values can be intense for 
both boys and girls. Many adolescent girls believe that 
development of their intellectual abilities will have only 
negative results and should not be persued, since they will 
always be less important and less capable than most men. Boys, 
on the otherhand are pressured to attain athletic success and 
high academic achievement. 

The Influence of peer group decreases after adolescence, but 
continues throughout adulthood. For the col 1 cgc-oricnted girl, 
socialization pressure from her peer and environment continues 
throughout college, and is, probably most intense during her last 
two years as an under-graduate, rather than in high school. 
During her junior and senior years in college pressures for more 
traditional feminine sex-role activities that were postponed from 
early adolescence become especially severe, and she will have to 
deal with these role conflicts, at a later stage in her life. 
Also, in high school and even more so in college, students 
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elected to leadership positions, such as class or student body 
president, tend to be malesn The powerful position held by women 
are often appointive rather than elective. 

3.12.4 In most of our societies, girls have greater freedom to engage in 
a wider range of behaviour than boys until adolescence. 
Specially in the middle class, girls are allowed to engage in 
such activities as wearing boys clothes or climbing trees or 
playing ball without fear of punishment or censure; whereas boys 
are expected to conform to social norms much earlier, and will 
often be disciplined severely for wearing girls clothes or 
skipping rope or playing with dolls. Boys show stable, same sex- 
preferences at an early age, because the consequences of 
deviating from the norm are painful and harsh. Once they have 
identified with the male-role, however, they are rewarded by 
being given the privileges and status that accompany their sex 
role. Girls, on the other hand, are pushed gently and more 
subtly into the stereotype that is neither rewarded nor preferred 
by the society. They are encouraged to perform behaviours that 
are held in low esteem, and for which they receive little 
recognition or satisfaction. For any programme of non-formal 
education, the sex-stereotype In individual self identification 
is very important. Men identify themselves in terms of their 
occupation - like collie, daily wage worker, worker in a readside 
tea shop or in an office. Women, on the other hand, tend to 
identify themselves in terms of other people, like parentage, 




spouse or mother, rather than In terms of an individual. Since 
there are different cultural expectations for men and women, and, 
since they are raised differently, differences In this 
stereotyping for identities are not surprising, 

3,12o5 Another sex-stereotype for this target group to be identified for 
educational purposes, at early stages, is the young-mother role 
for girls and young-father role for boys. Girls are attending to 
their young siblings and boys looking after the goat stock, sheep 
and buffalos* Identification of stereotype in this direction 
will only help programming of the non-formal effort* Tliere could 
be other combinations as well* 

It has to be clear as to how the sexes under stereo-tpes have 
been contributing to the household income and it is another 
pointer* Then, in rural areas, female sex is stereotyped as 
vulnerable to malafide spirits after puberty, more than the 
males* This may differ from cultures to cultures, qualitatively* 
This deters girls from participation in educational activities in 
the evenings* 

3*i2o6 Another stereotype emerging from these cultures is of mothers 
interest in daughters for socialization for mothers role only* 
This group of mothers is till not conscious of the changing 
situation in future for their daughters* Mother-dauthter 
relationship reveals a specificity for the perpetuation of 
traditional model, because of lack of awareness and consciousness 
of the change to be, on the part of mothers# If in adult 
education, this stereotype and its identification is necessary 




for redeeming the target group of its own perception, here such 
an identification would help design programme for non-formal 
group from a futuristic point of view. Mothers expecationa from 
their daughters could be a source for identification of sexism. 
Changing and new possibilities shall have to bo highlighted. 
Some indepth case studies would reveal the specificity of these 
stereotypes. Besides, the whole programme of non-formal 
education in these countries is directed towards condensing the 
courses and bringing the target group up, so as to join the main¬ 
stream. If there is sex stereotyping existing in the groups for 
girls not to attend mixed schools and vice-versa, identiflcaion 
of the same at this stage would be in the interest of reducing 
the load of educational wastage on the inputs. 


Formal 


3ol3.1 Sex-stereotypes in the formal educational system need 
identification through the structure and function; from planning, 
administration to curriculum. 

First, educational objectives and goals in all cuntrics have to 
be analyzed. In the interest of equal opportunity for 
participation in development, the sex-stereotypes as identified 
in a culture could be the instruments of checking; like, 

a) the sex-stereotype taking boys extrovert and girls shy and 
introvert; 

b) boys considered as achievers - girls as omestic birds; 

c) investment in the education of girls a loss to families of 
origin; to boys an asset; 




d) girls better performers of mother-role and housekeeping; 
boys equally well in the world of work and play; 

e) women do not excel in science and mathematics; men do well; 

f) men work efficiently as engineers and artisans; women work 
as teachers, doctors, nurses; 

g) women are good at performing arts and fine-arts; men have 
hard fingers and cannot be nimble; 

h) education for girls to be different than education for the 
boys because of the above stereotypes; aud 

1) primary teachers should be women and teachers at the higher 
stages should be men^ 

3.13.2 Educational planning has to identify if these stereotypes from 
their respective cultures are appearing at any stage. Tliese are 
general and still specific, for the climate that we have in these 
countries. For the formal system, the hard realities hidden 
under the cloak of tradition will reveal the existence of 
barriers which do not let girls come to school, as well as make 
them drop out. Distance from home to school; presence of 
male/female teacher; school hours, college curricula; early 
marriage; lack of skill development have been identified as the 
pitfalls. Planning education has to be futuristic so as to 
lessen the operation of existing sex-stereotypes. 

3.13.3 If technological development would essentially lead to smaller 
quality and higher quality of labour input, thereby necessitating 
more hours of education in ones life than work, careful planning 
has to foresee to the implementation of educational programes in 
a non-sex segregated model for qualitative development. 




3-13.4 


3-13.5 


3.14.1 


For educational planners, it is also imperative in this region, 
to take note of the fact that in future, as always, the time 
devoted to learning and leisure would increase as compared to 
work. How does formal education minimize the impact of leisure 
time sex-stereotyped activites and drive the future generations 
to creative, constructive mutually shared leisure time activities 
is certainly a challenge to educational planners in this region* 
In this area, the existence of the enormous sex-segregation 
created in urban situations has to be counteracted by picking up 
models" from rural and pre-industrial societies in these 
countries. With a sharp growth in urbanization , educational sub¬ 
system has to, at the planning stage, pick up the cultural 
settings in agrarian groups of population that tend to get 
transferred/altored in the process and utilize it for a non- 
sexist educational system. 

If the social psyche has to be prepared for globalization of the 
society on the one hand and differentiation on the other hand, 
educational planning, at the micro-levels of society, has to 
achieve both the objectives and identified ex-stereotypes have to 
be eradicated. Educational planning should identify the sex¬ 
stereotyping in uni-sex vs co-educational system. 

Undifferentiated curriculum is the only way of fighting out the 
sex-stereotypes. Here it is taken for granted that by curriculum 
one implies all that happens in the educational system, at the 
formal level, from early childhood education to university and 
higher education. Curriculum includes class-room programme as 
much as out of the class activities, from play grounds to 




assemblies; from project work to university and college extension 
programmes; from youth training programmes to social service 
camps • 

3.14c2 Syllabi!, textbooks have been taken up for analysis in cuntries 
of other regions from the non-sexist point of view. The 
situation in this region calls for simultaneous effort for 
assessing the sex-stereotypes getting perpetuated equally 
strongly in and out of class room context* Here, the teacher 
training programmes have to be emphatic in non-sexist positive 
assertations. If curriculum planning is allowed to be in a non- 
sexist way, curriculum of teacher training colleges has to be 
looked into and carefully guarded against the persisting trends. 
Till a full generation of students, from earliest to the highest, 
gets liberated, utmost care has to be taken, while designing 
courses programmes and projects for teacher trainees. 

3.14.3 In curriculum planning, careb has also to be taken to sec to the 
development of general education to one level, in an 
undifferentiated way, so that the possibility of soft options 
available and opted for is Immediately done away with. In these 
countries formal education is, even as of today, working for 
marginal groups of population. This specificity has to be 
utilized for leadership formation and utmost care has to be taken 
In this respect. 


3.14.4 Vocational education in the formal system is one of the top 
priorities in these countries. Curriculum planning has to be 
geared to this need. But sex-stereotyping from the world of work 




operates to such a great extent that one should not wait for a 
situation, like in Sri Lankao Educated women were kept 
unemployed till men from their cuntry migrated out to oil 
countries* Then they had to learn the vocations and get into the 
jobs* 

3*14o5 Curriculum in higher education has to give due place and 
weightage to women - studies, in an integrated model. This is a 
possible way to help the learners in identifying sex-stereotyping 
in their various locales, through the education in their specific 
disciplines, and thereafter, participating in the change, that is 
to be. In the process, a new body of Information would be 
generated that can be fed at the earliest stage of formal 
education later on. 

Text Books : 

3.15.1 Identification of sex-stereotypes is equally ecessary for all 
textbooks, whatever be the target group* Since the design for 
textbooks has a compulsory parametre in the age U comprehension 
of the learner, this graded material has to be seen in the 
taxonomy of a textbook. In early childhood education and upto 
middle level, lot of weightage is given to illustrations* 
Vocabulary is graded and the contents are also expected to be 
within the competence of the learner. But this is also the stage 
for all the children to form a self-image. If culture specific 
sex-stereotypes in the background of unlversals have been 
discovered, criteria can be developed to identify sex-stereotypes 
in textbooks within the taxonomy. 




3015.2 There are certain difficulties in the Identification of sex- 
stereotypes in textbooks^ One has to be guarded against 'Off-the 
context' identification. In language textbooks, if it is a 
stereotype to show, in an illustration, a boy at the lathe and 
girl helping her, it is not possible to portray a real life story 
without such situations. Evaluation will have to take note of 
specifities rather than indulging into the bitter exercise of 
cutting every 'he' for 'she' or vice-versa. On the other hand, a 
textbook of language culd be sex-stereotyped if it does not give 
positive message of boys and girls as human beings with emotions 
desires, thoughts and ideas universally shared in all sitxaations. 

3.15.3 To the extent history textbooks under-score the role of women in 
the development of human societies, right from the early days of 
human civilization - the discovery of agriculture - they reflect 
the sex-stereotyping, now a days found rampant in all societies, 
except in some museum pieces of anthropology. At the higher 
levels, sex-stereotyping, in history text books, should be 
identified by not reflecting the researches made in this area, in 
recent times. Equal role of men and women in all processes, from 
the times immemorial, is generally not reflected and knowledge of 
human history tends, therefore, to become a man's - excluding 
woman's hitory. Women have, in the region, participated actively 
in freedom - struggles and struggles for emercipation of 
societies. To the extent this participation role is under¬ 
played, sex-stereotype is likely to get reflected from history 


textbooks. 




3tl5t4 Geography and Economics textbooks could get least from sex- 
stereotyping in societies when they describe about man and nature 
relationships* However, when the questions relating to human 
geography and geography of human settlements are taken up, sex¬ 
stereotyping has to be identified in the neglect of demography 
from the point of view of both the sexes* The absence of 
specificities about population figures in sex-ratios, especially 
infant mortality; adult mortality rates; rural-urban context and 
share in the work-force is stereotyping. At thw: early stages in 
geography a textbook could reflect sex-stcreotying by only 
depicting part of the truth, in these areas. In the discipline, 
it would be a rather tough exercise* In these societies, women 
are doing hardy and tough work, and economic geography has to 
identify all the facts* For example to simply say that men and 
women work for agriculture would be an understatement of the 
fact, because winnowing, harvesting are hardier, long duration 
and durdgery involving tasks, as compared to tilling, sowing and 
thrashing which are done with animal aid or mechanical support; 
studies for higher level in geography pave way for better 
understandings of these situations and lack of their reflection 
is perpetuation of sex-Gtereotyping, both for textbooks and 
future research. Higher text-books in economics have not taken 
note of women's share in work and productivity - and it is a 
bias. 

3,15.5 Civics, citizenship education and political science textbooks 
have to be evaluated, not only from the respective constitution's 
point of view only, but, with an added emphasis, on what the 




world stands for , today® Equality of the sexfes has o be 
established as a stepping stone to world peaceo 'Human Rights' 
and teacing of the same in spirit and word is not reflected in 
textbooks® To the extent textbooks miss the message, they tend 
to be sex-stereotyped. Second, the role of men and women in 
freedom struggles of these countries is not equally highlighted^ 
Again, to the extent a textbooks fails to give the message that 
since both the sexes contributed in the struggle for freedom, 
both of them have to gain from the liberation. The contradiction 
emerges because of the fact that in this region, all governments 
have not been able to follow a democratic constitution. Also, 
personal laws emenating from religious groupings tend to 
interfere with the growth and development of the concept of 
equality of sexes® This fact tends to perpetuate sex¬ 
stereotyping in the textbooks of citizenship education, resulting 
into lack of participation of the sexes, with a differential in 
political processes. This is not a universal sex-stereotyping® 
Universals can be sought in the 'men as decision makers and women 
as followers' but the situation may differ from pation to nation 
and group to group under different constitutional - legal 
provisions, as also vis-a-vis®, national and local governments® 
An absence of messages of obligations of the sexes as rights and 
duties, not towards each other, but, towards the society, the 
nation and the world at large, is the sex-stereotyping that can 
be identified in the textbooks. In the textbooks for higher 
levels of education, lack of emphasis on human rights and the 
impact of the same on perpetuation of 'inequalities deterimental 
to democratic processes, would mean sex-stereotyping. 




p15»6 Social evils that denigrade equality of sexes have been displayed 
in sociology, anthropology textbooks, at the senior level. 
Sociology, 8 a school subject, is not popularly accepted in the 
region on the whole, exceptions of course can be made for some 
countries, and it is, in itself, an error. These social evils as 
emanating from the early socialization are sometimes culture - 
based and textbooks fail to be written with a scientific temper. 
Universals, therefore, don't find culture-determined patterns and 
even if they are, the negating influence on the development of 
the society is not highlighted. Another feature, which 
demigrades the roles of sexes, is the diachotomy between the 
productive and reproductive processes, bordering on sex¬ 
stereotyping. Sociology textbooks have the special 
responsibility of identifying this aspect in the theory of social 
change and static models of societies should be get done with. 
Existing patriarchy Is emphasized, which is just the portrayal of 
a contemporary situation. It should not find place without 
depicting erstwhile and even co-existing, In some societies and 
nations, the matriarchy and a contextnal rerence may not be 
avoided- At higher stages, women -studies, in specific cultures, 
in an Integrated societal model, can identify the sex- 
stereotypes, which finally get reflected into sociological 
understandings, and tend to be cultivated by the sociology 
textbooks. Anthropological situations are not given due 
weightage, and it is bias. 


M 




3«15«7 Like wise, textbooks on psychology should be scrutinized from the 
point of sex-scereotypes, if they discuss abilities and 
achievement in an undifferentiated modelo In the processes of 
learning skills, again, sex-segregation and stereotyping should 
be checked. 

3ol5a8 In Mathematics textbooks, where ideas get reinforced while 
solving problems, exercises and problems have to be checked upo 
To illustrate, an existing sex-stereotype of less-productivity of 
women as compared to men might result into an exercise where a 
man's work reckons higher production than a womans, and 
computations are drawn from the situation. All such problems 
must be identified for the removal of the sex stereotype from 
mathematics. 

3cI5o9 Likewise in Biological sciences, the sex-dlfferentlal highlighted 
as a reflection from gender-differential has to be checked. 
Since male and female are equally important for reproduction and 
survival of the species, the confusion has to be closely guarded 
against. Functional differential, granting superiority or 
inferiority levels to sexes, is denigrading and hence 
Identifiable. The analogy can be drawn from the racial 
stereotypes based on the myths and not on science. Since all the 
sub-systems of the human body, except the reproductive, are 
similar the myth of weaker sex has to be exploded. From this it 
follows that whatever exists against it has to be carefully 
identified and done away with from bio-science textbooks. 




3.15-10 Textbooks and textual materials in vocational education should be 
scrutinized so that no where only boys are shown working at 
skilled jobs with better social status and higher economic gains. 
Since there has existed a diachotomous situation, textbooks and 
practlcals would be sex-stereotyped if they do not take the 
physical differences in height and stature of the sexes; the 
endurance factor as commonly shared and not lacking for girls; 
the myths of nimble fingered girls and supervisory function for 
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CHAPTER 4 


Possibility ot eliminating such identified scx-stercotyping from 
educational programmes and Textbooks is a basic theoretical 
question, to be answered in a framework of freedom enjoyed in 
respective societieso To the extent educational system is free 
to g row as a futuristic phenomenon, with liberating humanistic 
principles in the interest of development of scientific temper in 
the societies, the possibilities of elimination brighten up» 
This is a quest with assumptions underneath« 

Bach one of the countries shall get set to the elimination 
process. It is, of course, easiest to eliminate what they get to 
identify as sex-stereotyping from educational sub-systein, as 
compared to the rest of the sub-systems in these societies. 

All programmes and textbooks can be evaluated with the tool so 
developed. Basic framework for the tool shall be as follows; 

(i) identified aluos commensurate with quality of sexes5 and 

(ii) identified sex-stereotypes present in the society. 

The differential arrived at between the desirable and the 
situation will lend itself to the development of such a tool. 

However, elimination, on the one hand, is negation of negation to 
achieve polsitive results; something positive will have to be 
introduced as well, so as to eliminate the perpetuation of vaues 
and attitudes deterlmental to the approach. 

Educational Programmes as enumerated in Chapter 3 and the 
textbooks as ono of the instruments of imparting knowledge are 
within the human intervention of teachers. Teacher training is a 
programme in educational system, but it is in existence outside 




the framework of textbooks* Teacher trainers and teachers at all 
levels have to get into the whole design of the elimination 
processj as the first most important target group* Educational 
administration and textbooks, if nationalized, are easy catchment 
area for the elimination process, as they are oneproduct and 

ostensible, too* Teacher as an interventionist, with the 

1 

existent biases, culd interpret the direction and written word 
with personal perception* Teacher education programmes at the 
learning stage, and comprehensive teacher orientation programmes 
could be one of the methods. 

4.6 Each of the countries in the region shall work with the 
projection designs for teachers in all disciplines* This could 
be one of the positive methods of eliminating the sex- 
stereotypes. Conscientization done will not do. Teachers shall 
have to be provided with comprehensive illustrations, exercises 
and course based material, for working in the real teaching 
learning situation* 

4.7 The systems reluctance based on hypothetical "heavy curricula" 
for target groups could be taken care of, by making these 
projection designs well knit in the content programmes. When (at 
\rhich level) where (in which context) and how (through which 
device and teaching aid) certain cogent values could be 
introduced could be the scheme for valuable exercise for teacher 
training and orientation on tbe job. 
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CHAPTER 5 

Different methods of developing non-eexist educational programmes 
and text books in the Region^ 

501 One of the methods tried out in this context is the activists 
roleD This is based on principles of conscientizationa If the 
tools as envisaged in Chapter 3 are ready, at all stages, such 
activists shall vitalize the system to Danish the obscurantist 
trend <, 

502 Sucti activists have to be trained and fed on scientific 
principles leading to understandings that have liberating 
influence on their personalities in the framework of 
specif lei tlGS« Consumerism in these societies has grown because 
of certain economic and policy factors. It has reinforced the 
stereotype by women becoming prosperity symbols for men in their 
kingship patterns* Jiride price, dowry and other inegalitarian 
practices have been the outcome* Concentrated drive against all 
this has to be achieved by such an activist as an Interventionist 
in programme formulation and development of textbooks. For such 
problems, provision of special lessons in the text-books, 
supplementary reading material will have to be activated. 

5*3 Real life situations will have to be picked up so as to reveal 

the disastrous effect of the stereotype and its operation. Women 
being thrown out from the work force while mechanization of 
cottage anci agro-based industries is resorted to, is an effective 
instrument for developing non sexist literature* Equality of 
opportunity, if provided in development of skills, is likely to 

-in-- 





benefit the society if, the statistics is carefully utilized. A 
thrust in voeationalization of education, with such illustrations 
in mind, is one of the methods of developing non-ssxist 
programmes and textbooks. 

5,4 Another metluDd is to provide reasonings to existing programmes 

and textbooks. If both the sexes have to be provided equality of 
opportunity, existing programmes and literature incorporated in 
the textbooks shall have to be provided with the tool of 
education as already mentioned. After the negatives have been 
done away with, positives can be inculcated by questioning the 
veracity of the negatives. Like differentiation of curriculum 
can be questioned. A very simplistic argument of need-base which 
segregates the sexes has to be counteracted by questioning 
through arguments of 'human needs' and 'needs of citizen' and 
'needs of members of a society' which are sux-free. Special 
programmes, if any, in terms of physical training and mother- 
child relationship should not be on a pattern of differentiation, 
because both the sexes have to understand the logic of such 
programmes. To build these societies in an integrated model, 
even a little differentiation is likely to cause further 
strengthening of the existing sex-stercotypes. In special 
programmes to integrate girls/women in education, provision of 
bridge courses is an alternative, so as to bring the target group 
into the mainstream. 

5.4.1 For textbooks the effort should be to, only, refer the 
differentials in sex-segregatsd model and illucidato the tyranny 




caused therebyo Exercises ^ixid questions could do the job© Like 
historlcdl accounts, where travellogues are included, questions 
on the then operating model of societies can possibly reveal the 
difficultiesD Also, in the temporal context, the incompatabllity 
of the style can get explained» 

5o4,2 On the one hand, all textbooks have to guard against statements 
that denigrade any sex; it is equally necessary to add 
explicatory exercises or notes to illucidate the temporal and 
contextual situation reflected in statements which could be 
literary pieces of acadeiaic value. Literature, at times, is a 
mirror of its historical context. To the extent exercises bring 
out the theme, text-books could be reckoned as non-sexist and 
cogent to cultivating positive attitudes. 

5.4.3 For contemporary situations, a very oft used method is to project 
the liberated rather than stereotyped image in all situations. 
Illustrations provided in textbooks leave an indelible impact on 
the young learner and it is necessary to project a cooperative 
instead of conflicting or differentiated stereotyped model. 
Textbooks in sciences, matheTiatics, social sciences and languages 
have to be, specially, careful about it. 

5.4.4 Special material contradicting the prevailing arguments for sex¬ 
stereotyping have to be added, like, stories from the lives of 
women decision makers; men artists and painters; women engineers 
and mathematicians; men sensitive poets and litterateurs; women 
atbeletes; hardy women of rural settings; brave women in peace 
and war; women in the industrial sector as enterpreneurs. These 
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storiec, if picked up and given a thrust, could be woven in 
textbooks with pcdsgogi/'sl roncoine In comprehension level. 
Besides, boyi and men's role in emotional settings should be 
projected, as well. 

In these societies, the media is playing a definite role in 
educating the illiterates and neoliterates, besides carrying 
special education broadcasts and televised programmes. Here 
utmost care nas to be taken, because whatever has been done 
thcongh programming and textbooks could be banished by the most 
powerful audio and audio-visual instrument, if it carries sex- 
stereotyped messages. Along with making all programmes non- 
sexists on the whole, not projecting women as sex-symbols and men 
as dominant components of the society, a positive effort has been 
tried out. Like, there could be synchronization in the thrust of 
educational pi"ogramme3, textbooks and the media. The media could 
be made non-sexist and a support to formulations of the 
educational sub-system. It is possible to utilize the teaching 
aids in the form of siide-cum-tape programmes and educational 
films, without contradictions. 

Anotaer, tried out, method is the production of supplcmentaty 
reading material developed with a vision for a non-sexist 
society. Textbooks have a limitation but supplementary reading 
materials have a freedom to dwell at length on any area of 
knowledge, skill and attitudes. However, these materials have 
also to be carefully scrutinized by the instrument. 




The school environment has to be opened up. The stereotyped 
models of uni-'sex schools have been deterimental In the long 
run. In these societies, the effort towards co-educational 
institution building has met with some difficulties while facing 
the challenge of universalization of education. It Is cogent to 
have uni-sex schools, where the girls would not be sent to 
schools if girls schools and female teachers and not available, 
runs the counter argument. By providing male-teachers along with 
females is a strategy suggested. If there arc only female 
teachers and the schools are for girls only, the segregated model 
perpetuates itself on the one hand, and, on the other, when 
higher education is delivered in co-educatioaal institutions, 
girls tend to drop-out. Besides sexism in education, it keeps 
reinforcing the stereotyping, where women arc at a lower level of 
educational and skill development and equality of opportunity 
tends to get inoperative. 

In the guidance and counselling programme for schools, it is a 
strategy to help break all the socially imposed sex-segregating 
limitations. In India, research and supportive programmes have 
been developed for school counsellors, and training includes such 
understandings. This is one of the latest strategies. 
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CHAPTER 6 


Guidelines for Educational Planners, Textbooks Writers and 
Teachtrs for cultivating positive attitudes towards equality 
between the sexes through the curriculum are suggestedo 


For educational planners, it is recoramended that: 

each programme is looked into carefully, and enumerated and 
identified sex-stereotypes are not allowed to get 
perpetuated; 

- While making provision for uni-sex schools, it is provided 
to have opposite sex-teachurs as much as possible; 

- Vocational!zation of education is not sex-segregated and a 
perpetuation of sex-differentials; 

- games, sports, athletics and home economics are provided to 
all schools, and 

- Supervision and control is monitored to effective 
implementation of non-sexist environment in the school 
systemo 


Guidelines for authors of Text-books and supplementary reading 

material within the taxonomy of textbooks also also suggested. 

The Instrument has to be circulated to all concerned; 

syllabus frame, identified values and identified sex- 
stereotypes have to be got into a format so as to check-up 
the materials selected, prepared and fed into; 

exercises of all types of checkups in knowledge, skills and 
attitudes should be such framed that the crystallization of 
expected outcomes is possible; 

illustrations all should be realistic, yet realism should 
not perpetuate sex-stereotyping; and 

- evaluative exercises must be maae out such that negatives 
get automatically discarded. 


Guidelines for teachers have been exhaustively developed in 
India, which are meant for teachers in specificities and 

SI' 




generalities as well, at the National Council of Educational 
Research and Training, New Delhi. This is one such guide as 
Teachers Handbook, Void (Elementary/Voldl) (Secondary and 
Senior Secondary) (Languages, Sciences, Social Sciences & Maths) 
concerning all the disciplines, suggesting in the class and 

V. 

outside the class activities^ based on content and coverage of 
the syllabiic 

Generalities can be picked up and each country can work with 
specificities of their situations to develop similar handbooks. 

Discipline experts, experts from education and practising 
teachers could work with their respective syllabi! at all stages. 
They could develop their own format on the lines suggested as 
possible alternatives. Knowledge, understandings, skills and 
attitudes (in Bloon's taxonomy) could be the basis of drawing a 
formate Objectives of teaching a particular discipline in a non¬ 
sexist way could emerge, while discussing the format. 
Thereafter, it is an exercise through working groups, as to how a 
particular knowledge component could create cogent 
understandings; what skills could further strengthen these 
understandings by re-intorcement and, finally, the outcome of 
expected attltudinal change. 

It is our experience, that in this process of 'When', 'What' and 
'Where', 'how' has to be given a deep probe in the interest of 
pedagogy which has to hold the responsibility of attltudinal 
change - the most difficult task for the educational sub-system. 




FORMAT 


WIIAT 


6.7 MATHEMATICS 


PROJECTION OF IDEAS COMMENSURATE WITH STATUS OF WOMEN 

WREN 


HOW 






FORMAT 


6.0 SOCIAL SCIENCE 


VALDES AITO ATTITUDES CONTENT LEARNING EXPERIENCE 

TO BE DEVELOPED 


EVALUATION 





FOBMAT 


6.9 SCIENCES 

VALUE TOPIC IDEA AS TO BE PROJECTED HOW TO PROJECT IT 

12 3 4 




FORMAT 

6.10 SANSKRIT/DRDU 


STAGE & VALUES ATTITUDES TO BE THEMATIC 

CLASS DEVELOPED CONTENT 


LEARNING 

EXPERIENCE 


1 


2 


3 


4 


5 



FOitMT 


6.11 ENGLISH 


MAJOR IDEA 

ATTITUDE TO BE 
DEVELOPED 

THROUGH READING 

TEP.OUGH CO-CURRICULAE 
AND EXTRA-CURRICULAR 
ACTIVITIES 

1 

2 

3 

4 


a 



NOTES 


The term 'Stereotype' was ori^jinally used by Waltpr T.ippmann in 
1922 in a negative sense to :»iply to nttitxide constructs that are 
factualy incorrect^ the result of illogical reasoning, and 
rigidly inflexible. However, the fact is, stereotypes are 
indispensable in any kind of social interaction. The job of a 
social engineer is to help minimising their negative Impact in 
the ultimate vjider content of a situation. 

A Study done at NGEItT, on "Skill development amongst women 
construction workers" shows tliat the stereotypes keeps women away 
from acquiring skills of mason irrespective of their being 
workers in the building construction work for years. 

Our experience is positive and we have been able to get an 
inventory of sex-stereo typer, this v/ay. 

Jt. Activities urtcier':akeu by UtlliGCO itself gives priority to the 

collection of data ronroming wumpo in orgntii7^^10113 fields of 
’^’^petence and, where no data so far exists, to research for the 
purpose of collecting such informatiorio The prevailing ignorance 
about many aspects of t'le status of women, although they are 
quantifiable, and the reluctance to use available data show how 
little attention econfinista, sociologists, planners and 
democraphers have go far paid to xwmen's problems, which further 
more, they have usually glossed over by lakelling them ’family 
or ’’household" matters*. 

For 3.2.2 Eroverman, 1., S. Vogel, Dr. D. Broverman, f. Clark son, and P. 

liosen Krantz (1572) St.: Bole ''teteotypes; A Current Appraisal. 
Journal of Social Issues, : 55-73. 
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BECOMHENMTIOHS OF TBE MTIOIIAL SEMINAR ON THE STATDS OF WOMEN IN INDIA 

1975-1976 


The three-day national seminar on Identification of Values 
Commensurate with the Status of Women in India for incorporation in School 
Textbooks wich was held under the joint auspices of the NCERT and the 
A.N.S. Institute of Social Studies, finalised the following items at the 
summing up sessions of the seminar. 


OBJECTIVES 


I, In the educational system, areas of home management should be 
projected as joint reponslbllity of all the members, 

II. Dignity of laour must find reflection while taking care of the 
roles performed so that men and women develop respect for the 
roles pelformed inside and outside home. 

III. Dependence of girls and women as a traditional value must be 
rejected, from which it follows that emphasis has to be laid on 
equal commitment for work at home and outside, by both the sexes. 

IV. Equality of opportunity in all walks of life must lead to the 
reaization of the responsibility to equal participation in the 
development of the nation. 

V. Women should be able to attain their fulfilment by getting 
conscious of their rights and abilities. 

VI. Decision-making process at all levels from family to society 
being shared by both the sexes must be emphasised. 

VII. Systematic campaigns against all practices degrading sexes in 
matrimony e.g. dowry and bride price must be organised, leading 
to conscientlzation. 

VIII. The concept of consumerism leading to women becoming prospi^^ 
symbol must be rejected and need-based consumption must be 
emphasised. 




IX. Women should not be projected as sex symbols and dignity of 
person is to be promoted so that women become self-reliant, self- 
propelled and self-directed instead of being continuouly 
protected, and guided. 


In the light of these objectives the textbooks & supplementary readers 
at the school level must be scanned and new literature must emerge with 
these values being eflected. 


Mapping the objectives through the disciplines & Subjects. 


POLinCAL SCIENCE 

1. Awareness of citizenship rights, duties and abilities, that women 
effectively participate in public life; 

2. adequate projection of women's role in the freedom movement; and 

3. awareness of legal rights of women. 


ECONOMICS 

Concept of work be redefined so that domestic work is also considered 
a productive economic activity, there by discouraging sex disparity in 
gainful employment. 


DEMOGRAPHY 

Keeping in view the decline of females in the sex ratio in the 
country's population which reflects neglect of the female population, it 
needs adequate projection that womenfolk is as important as menfolk. 


GEOGRAPHY 

Role diversification should be taken care of in area studies in the 
light of geo-ecological conditions. 


HISTORY 

1. True status of women in historical development must be projected; 

2. women's contribution towards the growth of civilisation is to be 
highlighted; and 

3. distorted versions of facts of history relating to women have to 
be avoided. 




SOCIOLOGY 


!• Family should be treated in such a way as to bring out its 
functioning as a corporate system with joint responsibility; 

2c familyas an institution should not be under-played in respect of 
the changing ftatus of women; 

3. as marriage Is the foundation of a healthy family life, variety 
of different marriage systems should be understood so that 
the mutual understanding and spirit of partnership is developed 
between the couple; and 

4p all rituals ircluding dowry and bride price degrading the status 
of women should be avoided. 


SCIENCE 


1. Science education should be enviroiunent-based,. 

2 * science and technology do not degrade status of women as it has 
been proved t*'at genetically or ability-wise women are not the 
weaker sex; 

3» the teaching of science to a certain level bo made imperativa for 
girls; 

4. scientificknowledge of human physiology is a must for boys and 

girls; 

5 > age of marriage must be carefully planned; 

6 . science education should be supported by parent education so that 
the incongruence between school teaching and its application at 
home is reduced; 

7. obscurantism with regard to sex, food, etc*, should be removed; 
and 

8o those women who take profeesiorval training should seo that their 
talents are not wasted* 


MTHOIATICS 

lo Work at the domestic level is equally productive and should be 
projected as a responsibility to be shared by all members of the 
family; 

2* dignity of work in any \ 7 alk of life should be reflected through 
exercises projecting computation of time, labour and energy 
consumed at ec.c'ti job; 




3. growing participatory role of women in all walks of life must be 
reinforced and failure in participation must leflect on loss of 
labour force; 

4. indications of social, economic and cultural changes to be knit 
in mathematical exercises so as to imprint change indicators for 
raising aspiration level: 

5o mathematics teaching must emphasise logical thinking so as to 
discover evils of dowry system and bride price and bring out the 
importance of small family norm from the point of view of family 
welfare; 

6c decision-making competence in both boys and girls should be 
equally developed through mathematics teacing; 

7c in the context of equality of opportunities, to highlight, 
through ma "hematical , that women can shoulder 

responsibilities, equally; 

8c to help in the eradication of social evils such as dowry, death 
ceremonies, etc., by highlighting their aritlimetical spects; 

9. to minimise the allurement for gold, silver and other valuables 
and to support the increase of national resources by depositing 
in the saving banks; and 

10c the biographies ofwomen mathematicians and their contributions 
should be highlighted. 


HDMAITIES 


1. Textbooks and supplementary readers in English, Hindi and 
regional languages at the school stage should be scrutinised from 
the point of view of the status of women so as to elete all 
references that denigrate their status; 

2 . in the supplementary readors as well as in language readers 
biographies of women in different walks of life, such as freedom 
fighters, sports women, explorers, statesmen and scientists 
should be included", 

3o the various myths about the subordination of Indian women drawn 
from images of middle class should be exploded. The reality 
about the bulk of the women about the Indian country-side should 
be broui^ht to light; 

4 . the legal r.^ghts of women in different spheres should be 
emphasised; 

5 c the contributions of women writers, poets and novelists should be 
highlighted; 




6 * all corporate efforts made for raising women's status, suffrage 
movements and the work of the AIWC should be highlighted; 

7. care must be taken to see that the main objective of the new 
status of women is to generate a spirit of cooperation with the 
other sex and not of confrontationc While cooperation, 
competition and conflict occur in all societies, the conflict 
between sexes or between the generations should not be 
highlighted* These books should also contain a corrective 
description of all broken homes resulting from hasty divorce, if 
it has to take place; and 

8 * women should be viewed not in Isolation but as part of the total 
situation. 


FINE ARTS 


1 . /my disabilities suffered by women In the domain of music either 
in learning or practising it, should be done away with. In 
painting, sculpture and dance women should not be projected as 
sex symbols. The purpose of these arts should be to enable women 
to realise themselves* 

2 . the fact that men also have a share in performing arts like dance 
(both folk and classical should be highlighted)* 

3* a better image of an artist should be projected as nowadays many 
unviable stereotypes are associated with artists such as 
painters, dancers, poets or film stars. 

4. efforts should be made to inculcate love for fine arts among both 
men and women* Such children's literature as magazines for boys 
and girls should also be scanned after eliminating references 
denigrating the status of women. Though this falls outside the 
sphere of the tasks set for the seminar, it was felt that 
children are influenced in a big way by such literature and 
efforts must be made at whatever level possible to influence the 
mass-media and children's journals in this direction. 


PSYCHdLOCT 

1. Women not to be taken to be a weeker sex; 

2 . the misnomer that girls are less intelligent, less imaginative or 
less creative then boys to be discarded; 

3 . develop 'coping strategies' among boys and girls in relation to 
ttieir changing roles for better ad3U6tment in life; 

4. in co-education help boys and girls overcome mutual shyness; and 
5 * highlight interdependence of all roles. 




HOME ECONOMICS 


1» Home should be dsplcted as a productive uuiL and not a coneuTner 
unit; 

2. production process like recycling and other areas should support 
the idea of boosting national economy; 

3o nutirtion & child health must take note of the equal needs for 
both the sexes; and 

4<i like all production processes, all members In a homeshould be 
helped to share the responsibilities. 




The Dinner Party 


A lesson for class X developed by Ms. S.K. Team, Reader in English, 
N.C.E.R.To for Open School, India. 

(hen and women are born equal. But some men claim that they are more 
courageous than women. Do you believe this? Let's read this story and 
iind out who is more courageous - men, women or both) 

^ It was late in the evening. Major lal, his wife and their guests 
wore sitting round the table and having dinner. It was raining heavily 
Mitsidc but the people inside the room were comfortable. They were 
iscusslng the way women behave in an emergency. Capt. Haul kept on saying 
that women are nervous, a mouse makes them jump on to a chair and scream. 
The women insisted that they were as brave as men and remained calm in an 
emergency. But the men stuck to their theory. 

"If a man and a woman are in a jungle at night", said Mr. Roy, 
"and hear lion roaring, the woman will scream. The man will also feel like 
screaming but he won't. He has that extra ounce of control which is called 
courage. A woman lacks it." 

Col. Khan was listening to this conversation but he did not join 
'n. Suddenly he noticed that Mrs. Lal, the hostess, had become deathly 
pale and rigid. There was a strange expression on her face. She gestured 
to a servant and whispered something to him. The servant's eyes widened in 
'car. He quickly left the room and came back with an earthen bowl full of 
nilk which he placed on the floor of the verandah. No one noticed this 
except Col. Khan. He knew that a bowl of milk meant only one thing - bait 
for a snake, he realised there was a cobra in the room. Where was it? 




Three corners of the room were empty and in the fourth a servant was 
standing with a jug of water. The only place left where the cobra could be 
was under the table. 

His first impulse was to jump back and warn the others but he 
knew the noise and the movement would frighten the snake. This was 
dangerous as a frightened cobra always strikes. 

"Friends”, said he in the tone of a commanding officer, "I want 
to test your self-control. I'll count one hundred and not one of you 
should move a muscle. Those who move will pay a fine of Rs. 100. Ready.” 
He started counting and everyone round the table became still like stone 
images. "One, two, three ....ninety, ninety-one" and out of the corner of 
his eye, he saw the cobra moving towards the bowl of milk. As the cobra 
reached it, the Colonel ran to close the verandah doors. 

Everyone saw the snake and was terrified. 

"You have proved", said his host with a sign of relief, "that a 
man has that important extra ounce of control." 

"Just a minute", said the Colonel and turned to his hostess, 
"Mrs. Lai, how did you know that there was a cobra under the table?” 

A faint smile lit up the woman's face as she replied, "It was 
crawling across my foot." 


EXERCISES 


Read and Understand 

1. What did Capt. Kaul say about women? What example did he give to 
prove that his statement was correct? 

2. Lid the women agree with this statement? How did they describe 
themselves? 


3. 


How did Mr. Roy describe courage? How would you describe courage? 




4o (a) Mrs. Lai's face had become deathly pale and rigid. Why? 


(b) Did Mrs. Lai scream or cry out? 

(c) What did she do? 

(d) What did the servant bring? 

5. Col. Ktian knew that there was a cobra in the room. Could he see 
It? Where was it? 


6 . Col. Khan did not jump up from his seat? Why? 

7. What did he ask the other guests to do? 

8 . (a) What happened when he counted ninety-one? 

(b) VJhat did Col. IQian do then? 

(c) What did he ask Mrs. Lai? 

(d) How did Mrs. Lai know that there was a cobra under the table? 

9. (a) Both Mrs. Lai, the hostess, and Col. Khan showed 

(i) self-control 

(ii) presence of mind. 

Give examples from the lesson to illustrate this. 

(h) Mrs. Lai is an excellent example of self-control. Why? 

10. (a) Which title do you consider the most appropriate? 


(i) The Cobra 

(ii) The Dinner Party 

(iii) A Woman's Courage 

(iv) A Colonel's Order 

(v) The Cobra and liLlk 

Read and Think 




1, (a) There sliould be perfect equality between men and women but 

it is not always so. Study the life of people around you 
and find out examples of inequality in the field of - 

(i) education 

(ii) employment 

(iii) family life - food, clothes, house work etc. 

(iv) social life. 

(b) What can you do to bring about equality between the men and 
women in your family and in your neighbourhood? 



